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IN EDUCATION;:

\ by Profes~or Catherie ~timp-on

In 1912 the studenis of Wellesley College held a refervalinm. Fhe question was
whether women should have the vole or not A ingjonty of the mrls disapproved ot
equal sulfrage. The event dramatizes at least three curions facis about wonen -

cilncation:

1} That we must talk aboul womnen’s cducation” rather thare hman

cducabion”™ or sunply “educatign™:

2y That the educators of women. largels mea. e faled to radicadize

them aboul the role of women;

3) That women themselves tend to go along with o degrading <tatus quo.

vinerican~, like all people educate ther childeen aboul
bfe <1y~ They refised. however, to educale ther women
fur‘m.xll} i anyeSerious way unbld the nmeteenth vontoe
Thewr arguments sere formulabbe. Women have et
mind~. they sank. Women lack ~anma They wall sinpls taml
away over an algebra book, Revinved, they will sexunaliv tonpl
the bovs away from ther studies and thewr virtue Boaadeos
some people even waid. through <oine medunal iny-ten
cducabion will even imake women Iiterally harren,

The e argoanents  mne o way . nob o reasot, llll-:[ to
ceonomie necessibies, During e Gl W mimvergities
admitted women beoavse they needed more l|||l|u|n( and
students to keep the classtooms open, The Medical schoal ot
Johns Hopkins ook 1 women because il wonbd e To<ta
SI0000 wift it B had ot school ssstemns. e order Lo
service a growing countes o necided more elementary and fngh
~chool teachers, Women were g chieap way of Nilling that
demand. In 1866 the aoverage ~alary for o male tea her v de
219 0 month, bt for a woman 323 4 month. For a woeman 1o
rebel against <och disormminaion was often disiractine What
el was she suppused to doib <he either needed ar wanded
work? She might make hats, work i a texhibe ta tors Cor lire
herself out as a mad . but hittle efse, ]

: Onee in college women were enconraged o do

Swomens  work T home  ecconomes, hiealthe secrelarial

courses_ education. or. al the mo<t exalted, Hterature and L

arts, They were al-o encouraged 1o do women™ work m -
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SEX
SEGREGATION
HAS TENDED
TO REINFORCE
SEXUAL
STEREOTYPES 1
FOR BOYS
THAT THE

MIND 1S A
MALE FORTRESS

intellectyal ways. Oberlin, which at least had the nrerve to
admit women as early as 1837, gave them, in addition to
their academic chores, the job of washing the men’s clothes
and waiting on men at meals. The sorriest part of this sorry
histery was the women’s colleges. At one point, in 1870,
58.9% of all the women in college were in women's colleges,
(Fifty vears laler only 18.7% were.) Some educators defied
convenlion. “Only our failures muarry,” snorted M. Carey
Thomas, the second president of Bryn Mawr, the first woman
to hold that offiec. The rest behaved as educators usually do.
They only gave a cosmetic face-lifting to - existing sogial
structures. In this case the structures made women wives,
mothers, loyal helpf’.rs, and a surplus labor force. Vassar, for
example, refused te give a group permission to organize a
women’s suffrage meeting. At Barnard today only 22% of the
full professors are women. }

1 am convinced that Barnard supporfs, rather than puts
down, its women faculty members. In general, one, of the
honorable things that women’s colleges have done is to give
jobs to women intellectuals. However, women faculty
members, who might be promoted, often leave schoals, like
Barnard, because Lheir husbands take jobs elsewhere. Custom
dictaies that a woman adjust her
carcer, as well as her name, to |
that of her husband. If her
cmployment  opportunities  are
limited to either men’s colleges
or male-centered universities, she
is in real trouble. In 1967-1968
Columbia awarded 24% of its
doctorates to women. Yet during

©

“ONLY
OUR FAILURES

MARRY,”
the next year, only 12% of the
assistant  professors  on  the SNORTED M.
Graduate,  Faculties, which '

CAREY THOMAS

awards doctorates, were Women,
and only 2% of the associate and
full professors. (Figures from the
1969  Columbia  Wemen's

v
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Liberation “Report from the Commiltee on Discrissination against Women
Faculty ™)

More often patronized than supported, more often given an inferior education
than a good onc, more often than not told that a pood education was only an
ormament for them, conditioned from birth to accept all this, it is little wonder that
women have failed to use their minds. In 1967 a University of Michigan study
conchuded that the average college-trained housewife gave only twelve minutes a day
more to educational activitics than the uneducated housewile. Nor have women
grasped the chances others won for them. In 1920 onc out of every seven Ph.D.
went to 4 woman, in 1956 one out of every ten. The trend has continued.

The point is not that women are naturatly lazy or stupid. The point is that they
have been systematically miseducated for centurics. Educating women properly
means telling them the truth, not simply about lasers, but about their tradilional
role. Telling them the truth means rethinking all our notions about our social,
political, ecomomic, and psychological institutions. Probably such rethinking means
rebellion against them.

I belicve in co-cducabion. Segregated education, now un anomaly, ought to be
an antique. Having attended a women’s college, teaching at one, strengthens my
beliefs. Sex segregated education has tended te reinforce sexual stereotypes: for
hoys that the mind is a male fortress; for girls thal their minds are oddly diverced
from the real business of their lives. Too many girls in women's colleges act in the
classroom as if they were on some temporary duty. Some girls, with whom |
sympathize, feel that 2 women’s college offers them the only respite they will ever
have from the conformity society imposes upon women. A woman’s college has an
obligation towards these students: to challenge cur notions of conformity.

However, | see no reason for a mindless co-education that puts men and women
in the same room, but keeps women in lheir place. I support women’s colleges if
they will radicatly alter themselves in order to alter our whole concept of women
and of women’s education. ?A good woman’s college, as 1 define it, will then admit
boys on its own terms. When 2 woman is president of Columbia or California. I will
wave banners and relax. Until then, thinking aboul women’ education, from birth
on, I will remember what Alfred North Whitehead said in “The Aims of FEducation™:

When one considers in its lengths and in its breadth the importance ‘of this

guestion of the education of a nation’s young, the broken lives, the

defeated hopes, the national failures which result from the frivolous

inertia with which it.is treated, it is diffigult to restrain within oneseif a

savage rage. In the condition of modern ljfe, the rule is absolute, the race

which does not value trained intelligence i% doomed.
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STUDENT FORUM:
AN EXPERIMENT IN EDUCATION
by Michael D. Merrill

Any discussion of educational programs carries with it assumptions about what
cducation is. Some notion of what is meant by education—whether it is expressed
implicitly or explicitly—must be contained in any such digcussion. The problem of
course, is that these notions are almost never spelled out. Instead they are left buried
mn between the cloguent descriptions of one or another “joyful, free learning
experience.” The problem, one might say, is that everyone is doing something about
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education, but no one is saying any,‘hing about i, Let ue try to begin such an
examination of education here. /

Above all, education is aﬁsocial process. Education ts not a kind of private and
holy communion between the:indiyidual and thc material. To the contrary. the
individual in question (or, as the fease may be, each ‘of an infinite number of
individuals) arc all inhabitants of /a particular socicty at a particular time. Fach
individual is charged with maintgjining some position in that society (even the
decision not to maintain some position in that society is a social position).

Each individual, then, is d}'af’acterized by cerfain needs and interests that are at
least partially determined by the/social setting in which he, to some extent, decided
to be a party and, to some extent, was forced into by birth. And his peeds and
interests are also societics’ needs and interests, It is these social needs of the
individual that are the primary concern of education.

~On the other ha%ld each cpoch of hul__ﬁan history poses certain concreic
prablems concerning mankind’s relation to nature and the organization of its
society. These problems constitute the overriding questions; each of which some
men of that epoch will concern themselves with. In so much as'these problems are in
fact real ones and the solutions to them are clearly called for by the needs and
interests of society as a whole, these problems should be the concern of education.

But what’s so difficult about all that? Everyone knows that John Dewey said
all that 68 years ago, and by this time everyone has followed suit.

Not everyone. The problem: is precisely thal learningis loo often considered
purely a private matter. “It’s none of your. business!™ And the guestions to be
answered in the process of learning are loo often academic oncg; they are not vet
real, in the sense that there is no necessity that they be answered, or they have long
since heen answered and the real problem is how to realize thejr solution. In other
words, the educational institutions and programs of our sobiely must concern
themselves with the whole range of social problems that now h'ésel our society. And
we, as members of those in sttuations and participants in lﬁose programs have a
social responsibility which we ean ignore but never avoid: to come to terms with
those problems, root out their causes and make changes.

These two principles form the basis for all the student Forum’s work.,

L
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OF THE CLASSICS

«

by Edith Hamilton

In all the recent proposals for reforming the schools” currienla, the subjecls
CGreelk and Latin always seem o be the first marked for elimination. In this address
to the members of the Institute for Contemporary Arts Miss Edith Hamilton. author
of The Greek Way, explains why the classics are <o important in education. Viss
Hamilton, who died in 19035, delivered this speech in 1960 when she was ninety
years old. (The recording of the speech is available in the Barnard library -~Fdlith
Hamilton. ‘Echoes of Greece.” 5 Na. 928_Spoken Arts. Ine.)

What an honor it is‘-rl'or me, a
90 year old woman, 10 address an
Institute  of Conlemporary  Arls.
i'm not guing along. though, with
one modern trend—Vlaking it our
wim  of education Lo defeat the
Russians. .

What 1 am geing to talk ahout
is education. Williaim  James said
that, at hi= club at Harvard, if 2
words were spoken, then the other
people in the room would direct
their attention to  the spoaker.
These 2 words were religion and
ecducation, Religion is the Russians™. |
Education I'1 talk about. [ after
thinking about education feel that
ane_important side js not empha-
sizéd enough—the personal side. the
pleasuré  of _being educated  as
oppoked to not being so.

Onee | was talking to Professor
Guildersleeve. He wag old when 1

saw him and I asked him what
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compliment he had received that pleased AN MIT PROFESSOR SAID
him the most. He said, *1 think it was when
one of my students said, ‘Professor, you
have s0 much fun with your own mind.””

Stcvenson said we should be able to
go lo a muﬁtry place with a book and not  THIS, 8 and 9/10 DECADES
be bored. What is the education thal can do
this? What’s the furniture that can make AGO, THE PIONEER WORKERS
the anly place that belongs to us, the world
within?

M}’ only pOiﬂi is that when we are IMPLEMENTED A NEW GROUP. ..
moving the furniture around, we should be .
careful aboul throwing any of it away, It
might prove irreplaceable. [n the past few decades a lot has been thrown away.
Greek and Latin have probably left our field of education. For centuries they were
foremost. In a few years we lightly toss them aside.

The art and thought of the past was very different than that of today whose
arlists were trained without benefit of Greek and Latin. Is that better? [ don™t
know. But clear thinking is not precisely what our art and thought stand for.

TODAY LINCOLN'S GETTYSBURG

ADDRESS WOULD SOUND LIKE

IN THIS CONTINENTAL AREA

If we go to exhibitions of modern painting, the thought that first arises is how
strange. Picasso painls a profile with 2 eyes and a whole mouth. Dali a piano that has
faulten to soft folds.

Lang ago when | was in Paris there was an exhibition of cubists, one of the first
of & herald. 1 was enrious aboul this new thing and wenl. There was a room filled
with paintings of various sizes, shapes, and in varying shades of mauve. There was
one other person there, a man. I asked him, *Do you find it very beautiful?® He
said, “I’'m an artist. 1 vame all the way from Brussels lo see the show.” Suddenly he
said, “I1"s a portrait, Iye found a button there and there’s a button. Certainly it’s a
portrait of 2 man.” I lefl him to his voyage of discovery.

) The literary followers of
Cubism were Gertrude Stein and
James Joyce. Sometimes when
I'm falling asleep, 1 feel as
though a cog slipped somcwhere
and there flows through imy
mind a stream of unconnected
words, sometimes without any of
a it happening on my part,

i 10
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sometimes an the most absurd sequences Poknow  that s called tatream of
constousnes bul 1 never occurred to ne to get up and wnite it down tor art
Gertrude <aud that < just the way <he did 1t except she could turn the cog off andon
When <he wanted to ~ay ~omethmg impoertant lthe her autolnography or the account
of the French soldwers <he could write perfectly ddear Phere tn t anvthung m thow
iwo books thal rosembles m the least “Toasted Suzy 15 my e cream * swhich <he
told me was the best line she ever wrote  Phewr saccessor Dy lan Thomas [oant
quole hum by heart After reabddfort moal ediorl 1ve succecded mge Ling anly o
hine of his Lo stick o my mind © Your calin and cuddled vour cabm and vuddiod - a
sigh of hairs 1< a ygh of hars 7 | daresay that ~ cnough for my parpose~ OF cours
in oar rughtmare world, aftrst« couldn’t go on writing 1ennyv-omam versc or Rapha
madonna- Bul to reject them because they are mitellmble argocs an nabilily to
think—or a disind hination to do <o

The Greeks had a passion for Hunkimg  Thov banished e unindellbgible by
thinking thmnge cear through The Romans did oo Py wore able to pul dlear
thought into a few words and never low intellgibilaty

An MIT professor ~ad today Lincoln™ Gattyshurg Adidress would ~oud T
this, 8 and 9/10 decades ago, the poneer workers m this confinenta area
implemented 2 new group” and he sould have cnded 0 with  that pohiial
supervision of the mtegrated umt by thé mtegraded unt and for the mtegrated umt
shall not become null and voud * Along with the banshment ol the classics
gobble de gook has come upon us Am | pdirecthy urging the <tudy of Grock and
Laun for the atomic age * Yes 'm domg it directy [ heliese that Grock amd Fatin
are ymmenscly imporlant today As Cuero said - Whoever doesn Uknow the pasl
remains o ¢hild * But, of course to do tat Aranslations hographics can pve u-
what we need But the pomnt 1 thiat we need what they can aive Thoy wore wroad
cvibizations and they challenge us And we noed the challenge Their sicw ot what
life 15 and what ¢ ducation should be ssn’t whal ours 15 [he Greehs werr the most
avibized an all the world while all around them were hords of barbanans Theoy
succerded because of thew mner spiritual strength, and they succumbed becan
their ner spintaal <trength gave wav  And when thay lost dand past out o the
pages of history they left belund a rocord that all the nations of The world have 1«1
to equal

Reprinted by kwd pernuvsion of Doris Frelding Kewd
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EXPERIMENTS IN EDUCATION:

! . EXPERIMENTAL COLLEGE
by Jan Oxenberg

“How can I show that peeple are more open and honest with each other fiere than
snywhere else at Columbia that | have ever been? How car | show that peaple have
really tried to diseover what they want to da with their lives and are beginning to do
something that they personaﬂy feel is warthwhile?”~An Experimental College
Member

The Experimental College is 2 scary, joyous, frustraling, intense experienee. On
September 15, 1969, some thirty-five very different Barnard and Columbia students
moved into the Paris Hotel to create “an allernalive within the educational system . a
reintegration=of living and leaming, a community.” We started off with eredit for
one course, Kate Millet (hired as'a resource person for EC by Barnard). plus other
resource people, a small amount of money, and a whole bunch of idess. Our
dissatisfacton with the tradilional systems of Barnard and Coluimbia are too well
known to merit repitition here. S

Qur primary uniting bond when we me £ Was a commeon u‘h‘()h]g'. =" developed
over myriad planning sessions last vear—which went ~omething bke this—"We'se all
‘been fragmented. mis-educated, and alicnated by our experience at Columbia and in
society at large. The EC will be a learning community in which we an break down
the barriers between the classroom and our lives, between students and faculty.
between disciplines of study, umong ourselves. ele. We will aim to become
“free-learncrs™—learning  through self-motivation rather thah through cocrcion.
creating our own educational slructures and experiencing leamning as a jovous,

A

intense process, As an experimenl, we hoped

that by successfully demonstrating prégressive w2 STARTED OFF WITIH

© educational techniques, we vould extend .

these dlternatives Lo all undergradoates, AL CREIT FOR ONE COURSE.
this would take place in the context of a
community, with people living together in an
atmosphere of honedty, openness. and close- OTHER RESOURCE PEOPLE. A\
ness,

Underlying this philosophy i a basic.  SMALL AMOUNT OF MONEY.
but rarely discussed, reason for student '
dizsatisfaction with educalion, especiatly in
the eity. Education and life style at Columbia

13

AND KATE MILLET. PLLS

AND IDEAS.



Museum of

Metropolitan

“Prize,” from Drawings for Dante’s Infemo Courtesy The

irt. Jehn BB. Turner Fund
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COMPARED TO DORMITORY

~

- LIFE AT COLUMBIA

-AND BARNARD‘* HOWEVER,

{

. WE H%VE CREATED

]

PARA{DISE ON EARTH



WE LEARNED
THAT DESPITE
OUR UTOPIAN
VISIONS, IT
WAS NOT
REALISTIC TO
EXPECT EACH
OF THIRTY-FIVE
PEOPLE TO
‘RELATE_TO
EVERYONE IN
THE GROUP
EQUALLY CLOSELY

AND HONESTLY

o

A

?} '
are extremely unsatisfying on a hasie “'spiritual” (not to
connole religious) level. (This problem is tied in with the
political situation in the U.5. but that won't be discussed
here.) it’s very hard to form natural relationships with
people, courses emphasize the mechanistic accamudation
and (supposed) slorage of knowledge with little emphasis
on how what we are learning relales to a larger view of
man or society or how it relates Lo the way in which we
will five our lives. There is no mechanism to encourage
students to consider how the courses they are {aking relate
to each other. In an exislential sense we are dead if we are
nol constantly creating our own meanings and forms for
our life.

The main thrust of ihe EC is in overcoming this
fecling, not through rejecting rational hinking (an easy
trap to fall inlo), bul, in part, through trying Lo find a
balance between the cognitive and affective aspects of
learning. There is an emphasis in the College on whatl we
call Synthesis (Although Synthesis seminars didn’t get off
the ground this semester for various réasons) which, in the
formal (seminar) sense can be %t sort of “intellectual
free-association™ sesgon in which students discuss the
attemnpl Lo examine the relationship between these ideas
-anid  examine Lheir mea:ming‘ in larger conlexts or the

" synthests can be centered around a specific idea, problem,

or theme (e.g. next semester we are having one Synthesis
seminar on “The Creative Process” and another on
“Syslems Analysis and Ulopian Thought.™).

Our main attack however.on “spiritual emptiness”
imvolves what is one of the most unportant aspeets of the
EC—the idea of community. Again, we are striving to find
a balance between the respeet for and encouragement of
individuality and the responsibiitties of the individoal 1o
the community. We have made use of the encounter
marathon  technigue to  stimulate  commanication and
group feeling. Certainly the atmosphere in the College is
not idyllic and we still have a long way to go. However,
vompared fo dormitory life al Columbia and Barnard we

16
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have ereated paradise on earth. Living with other people in a meaningful way is one
of the mosl important tasks a human being faces. It is also one of the hardest
{witness: the American marriage scene). In this first semester. which was spenl
mostly getling ourselves together, this aspect of the College reccived a tremendous
amount @f attention. I hate to sound like a before and after ad. but the simple fact
is that, almost withoul exception, people in the EC are a lot happier or at least
maere together than they were last year (dont confuse happiness with complacency).

We've learned a lot about living in a commaunity this semester. For example, we
learrred that, despite our utopian visions, it is unrealistic 1o expect cach of thirty-five
people to relate to cveryone else in the group equally closely and honestly. Tom
Liney. a leader in the educational reform movement, delineates three stages which
experimenlal colleges Ly pically go through. In the first stage, everyone is expected to
relate to everyone elsc. In the sccond stage people realize that they can’t relale to
everyone and the reaction is a withdrawal to individpalism. In Lhe third slage people
begin to relate to each other more realistically and therefore more openly. We seem
to be moving from the sccond slage to the third stage. This is more realistic beeause
the relationships now being formed are based on real knowledge of the other person.
whereas in the first stage we weren’t relating to people because we knew them
particularly, but because it was part of our ideology.

This brings me back Lo the relationship between our ideology and what actually
happened. The biggest discrepency oceured in our conceplt of being “free learners.™ 1
mentioned above that we were getting credit for one course. We divided this vourse
into three sections—Ey The Cily in History, 2) Radical Action and Education, and 3}
Groups and Commitiees. The topies were deliberately made rather nebulous so that
nearly everyone could fit their interests into a group. Kate Millet was the resource
person for cach section. The classes were, for the mosl part, a failure, for many
different reasons. One major reason was our seemingly blind faith that vpon
entrance to the EC a mass of ercative encrgy would come bussting forth and
everyone would be instantly transformed from a docile Columbia student to a free

" “learner. All we had to de was set up a few sections of our course to accomodate all

the energy! We soon found out that this wasn't going to be the case. Our previpus
cducational history, including it’s reliance on coercion and authority ., combined with
the severe disadvantage of having 1o take 3 or 4 regilar courses during this erucial
first semester, made the Iransilion extremely difficult and towards the end of-the
semester our formal classes virtually dissipated. We had neglected to provide some
structure or technique which would help people move from where they were (which
was mostly still a negative reaction against the educational system) to where they

18



wanted to be {a positive orieftation towards learning).

Pleaze don’t conclude from the abave paragraph that the EC was just a co-ed
dorm. Actually, most members of the College went through the most intensq
learning experience of their lives last semester (although for most people the bulk o
this learning wasnt dlrert]y related Lo class discussions on the three topics above.
fronically(?) though the whole Colege experience taught people a tremendous
amount about education and about groups and communities—and it was the cities
gfoup which did the most rigorous class work).

It is virtually impossible to describe in a few sentences what College members
(or cven just myself} learned this semester. T will discuss several areas in which ]
think there was valuable learning:

* EDUCATION—this was an issue faced every day by most of the Callege. Many
people asked themselves seriously for the first time questions like: “What s
education for?™”. “What do | want to tearn?™, “What is the best way for me to learn
1?7, “How can education on-all levels be improved?™
with the social structure?”” ete., etc. Al meetings we had hours and hours of debates
about education and analysis of the system we had set up which usually continued

, "How ix education fied in

until about 4 AM, out in the hall, Raving read many books on various aspects of
cducation, I can say that while these hooks provided a good Lheorelical background.
the actual vxperienee of grappling with real edocational issues day by day is
invaluable and irreplacéable. This is an cxcellent example of the interplay
between  analytical and experimental modes of learmang. Readings provide a
threoretical background. a source of new ideas. and an opportunity to view our
expericnee inoa larger context. My expericnce in the EC gives me a more direct
knowledge of Lhe problems and a sound basis for evaluating the cortents of the
readings.

COMMUNITY —EC members got valuable and farreaching insights into many
of the forces which shape communities. We were able 1o really examine, often
puinfully, our own and others feclings and reaclions o various fypes of
rclationships, to hostility, authority, commitment. sharing, roles, ete. We have
learned about how ritual, ideology. elitism and so on funclion in groups. We learned
a tremendous amount about the function of leadership. Originally we were afraid of
Ic'ud(frsh'ip—ufrui(l that the acceplance or cxertion of leadership would lead to an
authorily centered, coercive environment. Bul. as our self-confidence grew we found
that leadership and teaching are only coercive if they are forced on the individual or
passively accepled by him. We arc now al a poinl where we feel our own internal
power strongly enough to be able Lo accept dnd scek out leadership and teaching
when we need it and, hopefully, to exerl our own lcadership where we feel

compete nt.
19



Increased and more comfortable interaction between and among studenis and
fwcully has made it easier Tor oz {o learn from cach other and help each other in
Lotle our studies and our personal probiens.

The Kinds of learning 1 bave deseribed above are in addition to the specialized
rescarch and projects which members of the College did in conjunction with the
clusees,

' Nest semester we are taking a mbre individualistie approach with students
working on projecis of their own choice, individuatly or in groups. Synthesis groups
will be avaifable for the sharing of ideas and creation of a coherent academic Tife for
the College. After a period of stroggle. we seem to lave emerged stronger and with a
uorit posilive direction than ever,

Probably the broadest thing thal can be said.aboul the EC s ilml il has vaused
among ils members a treanendous growth in swarenes: on many different levels, We
are o (Jn*-ldll['\ creating and being ereated by our environment. Changing the way we
live and learn i mtimately connected with far-reaching changes in society and
vire-versa, The language. <y feo and direetion of this whole process of change is itsel§
ron-lantly changing. Thes, the Experimental College can ot be statically defined.
but must be constantly involved in its own ereativn.

20
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STUDENTS ARE A LOT LIKE PEOPLE
by Nl F Aelnni-

1 have come to the concluston that the most needed heresy of our twne 1~ the
adoption of new forms of mdruction whuh are bawd on the propoabon tha
students are 2 lot like people.

This proposition 1= not merely an attempt to be cleser 1t 15 an abempt to b
constructively herctical by rasing the most pertiment of abl guestion~ dbout owr
prescnt educattonal methods The question i~ simph this Do these methods maet
human specfications ™ The answer not quite -0 amply 1~ o they do not

It has }wt ome quite dear to me thgt our eduational ~v~bom s nol deosiened
pnmanly to human speaficabony  but Lo the spoafwations of dala Both
specifications are esential bt the human ones must come first simee ito- pe ople
who have hfe to grve to data and not vice ver~a Peaple are danans. data are <tatn

People grow and develop. data onhy change Peophe need to know where and
how to find relevant data whieh will Tacihitate thor growdhi aml dovelopmont and
dta peed people to formulate and change o into the mroccasmghy e amngind
msights and ideas which make human growth and developmont posable Fhus all
procedures for the effective umon of people and data must ~peaify poopie as the
focal point of the proces L nforfnnately our educational sv-tom ~poobiod data a-
the focal pomt of the proces And affer Iwvelve vears sivtoon yoars o inven mon of
being standardived 1o the speaiications of date people begin to forget that thes an
people They begm to pereene themsi hes and others as the prodocts of daty amd
they marpudate dbata And this our need to be iomnded that thes are stadi a ot bk
people ¢
Data Centered Education

It i~ qute clear why our educational sy staan s dala cendered Tt s a s omponont
of a highiv mechanred soaety ke most systems e this sooe iy onr duc abional
systemn is deagned to take moraw materiads at one end and turm oul g product st the
uther Have you ever heaed schoul admimstrators or feachers b fondhy of onc of
ther msttution’™s aflustrious alumng? “He ~ one of our hinest products vou an
likely 1o hear them sav Amerwan education s geared to tasn out prodocis IS
techmques are thos of mass production and can be comparcd with Hie assembly
hne

Human raw matenal ¢ brought onto the cducational assembiy Bine at the age of
s (and before long, perhaps it wili be threo), and proceeds annnally from on
static the next. recewing ~tandardized mepement- of graduated data input at
cach stabiop We wenbily these <tations b fust grade ~ceond grade thyrd
grade.”™ ete \The lerm “grade™ desertbes the level of the dala not the ~tudent
{except neijentally) At approximately the aghth, twellth, sixt@enth and even
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~evenicenth. cghieenth  or nmeteenth stations, certiflicates of mspections are
attached to the human raw matenal o indieate that the specfu date for all
preceding <tations s property m place this cettiicabon s ovalled  graduation ™ but
agamn pliase note that the data s first graduated outside of the ~tudent Data o~
graduated fiest, with the human raw maleral finshimg anywheee from <econd bet
{grade * A7) to also ran (grade <1
Vesembly e provedures are gecat Jor comverting inammale raw materal~ mlo
standardized prodoci- but ey succecd ondy becan~c the o] raw inaderial i~ atsclt
hughly ~tandardized  Assembly hines mahe umiforin products onhy wihen they are
manipulating umform faw matemwals A-wcmblybne procedurcs ane barbari 'ﬂ“]l'il
apphed to people, et aitse human raw mat rial = not winform A ax o vear old hile -
wingue s The unnerse Whon he - ~ubyedted 1o e mae~ produac Lo technques ot
o cdusaional system and s forced to ~urronder his unguense< he finds hnselt
L on a4 disas<mbly line He 1~ Tt rally {m the p-vodae sensoy dismantled And we the

‘\ teachers are has tormentor-

! Wi torment our <twdents bicause we an ne more propared to accopl
ditfen ntaated raw matenal than was Prosristes Procrustes was one ol the mon
hotorious Greek gods, who distingushad hinseli by forong all who passed is way
by e on hi~ bed Some passersby were too tong for the bod and e wopped them
down to sz Other pasershy were tao <horet and were sirctched to G the bed Al
]J‘ seershy wert ~standardiecd to Bt the ~peafications of Procrstos e d

T We educators are the modern version of Proccastes Some ~tudents come ko u-
W\‘\th knowledge winch does not confurm to our data and we promptis cut thom
down {6 size (Hhers come it msud i went background 1o mampalate our data o
welshove si i all the harder AR who pass throtgh our «lasé< are thos <tandardized
ta the ~peafiations ot aur date Jusl as Prosrosto- could not bear to allow peoph 10
mape their own ac omodation to his bed. so wo eduoadors are voluctant to allow
~tudents o make thore owa accomodation to aur data Qure chow e arvangement amd

pretation of the data s the ondy one we care to allion .

Three bebavior which all sadent~ oeed 1o devdlop are (1) the dn\il}(_\ i

perdene ndellos tual relabiondups (2) the alnlity to e<tablish lnnnan relatiohshigs

and| {3y the ahildy to atirm thewsebes o competent baman bewgs Mhae are
abudational torn- conducne to the condibiomng of eardy of these behaviors

To condiion it affirmatten i our students, we must dessgn learning
cxpgrience~ which make  them aware of their present potenbals for personal
competenie and success swch learming expenies es are desperately necded moan
cducgtional < <term whicl tends 1o make students fecl that competence will be then-
oniy L upon ~ome iature dumnplhhmt‘nl (¢, gr.i(lu.ltlon. One ~such learring
experience s being desgned sl kendall College under the direcion of Billy B
Sharp. cxecutive dircitor of the W Clemend and Jesse V. Stome Foundation of
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Chu:agu.') A combination of techmyues, known as Achievement Motivation Syatems,
has been incorporated mio what we call the Human Potential Seminar. > TN

The Human Potential Seminar proceeds on the assumplion that something i
rvight with the partivipants, whereas tradibional group counseling proceeds on the
assumption that something = wrong with the partidipants. The achievement
muotivation provess consists of individual revelation and gronp remnforeement of the
personal strengths. resources, potentials. value-. amd success expeniences of each
seomnar parbicipant. The resudts of this provess are mereased student motnation and
affirmation of self-worth, One nedasure of the effectivencs of the process- 64 per
cent of those students who participaled in the semimars last ~enmestee rased therr
seademic performance by an average of one grade pomt.

t Became convineed that ~Indeads are a lod hke peaple hefore my participation
m a Haman Potential seminar. But now. a~ 1 conduet thewe cemar for student~ |
beamn Lo realize the Cantastic implic dtions of thi- beress s [ our nation has come ~o
far with an edoeational svstem designed to meet non homan specifications. imagne
whatt w il happen when the ssstem becomes hamamzed.

Fxcerph from Students are o Lot Like People. Reprinted 6y kind
pormusion of Mol . Welnnw, Copies of the c amplete griwle are nuelable
wt the Buttetin (4 fuel 007 Wi fensh.
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